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@ Agenda

e \What is IDM?
e \Where is it headed in Iowa?
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What is IDM?



IDM In a nutshell...

The Instructional Decision Making
(IDM) process focuses on instruction
by using data regarding students’
responses to instruction to guide
future educational decisions.

ALL students’


Presenter
Presentation Notes
Principles:

The best way to address student learning abilities that exceed core instruction is to be proactive; therefore, any process of instructional decision-making must allow for the earliest possible assistance.

Differentiated instruction is an essential part of the core instruction program.

Accurate reliable data are essential to determine the instructional abilities of all students and to match resources to those abilities.

The effectiveness of instruction is routinely monitored; on-going formative data are used to indicate when changes in instruction are needed.

Administrators and teacher leadership teams are vital in the instructional leadership and data-based decision-making of a district and school.

Students and teachers have the necessary supports and resources to meet the needs of all learners.

Quality professional development is required to support implementation of a systemic effort to support IDM, and to insure that teachers have adequate tools and strategies.
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Where did this come from?
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Three-Tiered Intervention
Model

Sharon Vaughn
Joe Torgeson
Ed Kame'enui



TIER I: Core

TIER 1 is comprised of

TIER 1 /

7

three elements:

Core (reading)
program

Benchmark testing of
students to determine
instructional needs at
least three times a
year

Ongoing professional
development


Presenter
Presentation Notes
Data collection, ongoing formal and informal classroom assessments, and analysis of data provide information regarding students’ responsiveness to the core instruction. When the data indicate an individual student’s instructional abilities are beyond core instruction, then additional supports are required. The information is used to identify student(s))) who need supplemental or intensive instruction in addition to core instruction. The continual analysis of available data determine the need to continue, discontinue, or provide more concentrated instruction.

What data are used to make the decision?

Access/screen all students. Examine the data to help determine the needs. Conduct these assessments periodically as indicated by the specific content and the typical rates of skill acquisition seen in most students. Use multiple data sources to determine student learning needs. The data gained from these sources contribute to decision-making about the effectiveness of instruction.

Examples of possible data sources include but are not limited to ITBS, ITED, District Development Assessment, Running Record, BRI, CBM, DIBELS, pre and post test scores.

What happens when core instruction IS meeting the needs of most of the students?

Look at individual student data. Is it meeting the needs of every student? 

Examine behavioral expectations as well as academic expectations. 

Obtain diagnostic data from the results of district-wide screening assessments, ongoing classroom performance and assessments, teacher observation, and other relevant assessment data to identify and select strategies for these students.

What happens when core instruction IS NOT meeting the needs of MOST of the students?

Look at the system issues such as curriculum, instruction, assessment, environment.






TIER 1I: Supplemental

N
TIERN/

Tier II is small-group
supplemental instruction
in addition to the time
allotted for core
(reading) instruction.

Tier II includes
programs, strategies,
and procedures designed
and employed to
supplement, enhance,
and support Tier I.
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What is supplemental instruction?

Instruction that is available for students identified as exceeding or not meeting core learning expectations

In addition to core instruction

Combines research-based instruction and a positive learning environment designed to match identified student needs

When needed, a group or individual plan is written to guide the instruction and data collection.

What data are used to make this decision?

Screening data, ongoing classroom performance and assessment data, teacher observation (quarterly or more frequently – every two weeks).

What happens when supplemental instruction has meet the needs of a student?

The student discontinues supplemental instruction and receives core instruction only.

If student is meeting the goals of supplemental instruction and making adequate progress but may not yet be performing within a range that would indicate supplemental instruction be discontinued, the supplemental instruction would be continued and the decision-making cycle is repeated.

A student receiving enrichment/accelerated instruction may perform within the range of most students but clearly have needs that require supplemental instruction beyond the core instructional range.

What happens when supplemental instruction is meeting the needs of a student?

If student is making progress but performance is not within the range of core instruction, supplemental instruction continues.

What happens when supplemental instruction IS NOT meeting the needs of a student?

Gather individual diagnostic information to help accurately identify and select the appropriate instructional strategies and/or the instructional cycle that is necessary to meet the needs of the student. When multiple sources of data indicate such, a student may begin intensive instruction.


TIER I1I: Intensive

e TIER III is intensive,

\ / strategic, supplemental
instruction specifically
designed and
customized small-group
ERII or 1:1 (reading)

instruction that is
extended beyond the
time allocated for Tier I
and Tier II.
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What is intensive instruction?

Instruction that is available for students identified as significantly exceeding or significantly not meeting core learning experiences

In addition to core instruction

Extends the core instruction, systematic and explicit

For a highly proficient learner, intensive instruction may include advanced levels of curriculum and instruction that takes into account the student’s unique skills and needs. 

When appropriate, group students with similar needs for instruction.

May require a written instructional plan to guide the instruction and data collection

What data are used to make this decision?

Screening, diagnostic, and formative assessment data

Performance evaluated more frequently to determine effectiveness and to make needed adjustments in instruction (once/week).

What happens when intensive instruction has met the needs of a student?

Performance has improved – student within range of most of the students in core instruction: the student may continue in core instruction without the support of intensive or supplemental instruction

Performance within range of supplemental instruction, provide supplemental instruction and discontinue intensive instruction and continue core instruction

Progress noted but student continues to need intensive instruction

Student receiving enriched/accelerated instruction performs within the range of most student but has clear needs that continue to require intensive instruction beyond the core and supplemental instruction, continue intensive instruction.

What happens when intensive instruction IS meeting the needs of a student?

When the data indicate a student is making progress but performance is not within the range of supplemental or core instruction, then intensive instruction and core instruction continue and the decision-making cycle is repeated.

What happens when intensive instruction IS NOT meeting the needs of a student?

Reexamination of previously obtained data and additional diagnostic information helps determine strategies that are more effective.




Behavior

Rob Horner
George Sugal
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PBIS structure

Academic Systems

Intensive, Individual
Interventions
T i ial Of 1-5%

eIndividual Students
.Assessment-baseVv
*High Intensity

5-10%
Targeted Group /

Interventions
*Some students
(at-risk)

*High efficiency
*Rapid response

80-90%

Universal Interventions
*All students
*Preventive, proactive

Behavioral Systems

Intensive, Individual Interventions

1-50cmm Individual Students

*Assessment-based
eIntense, durable procedures

Targeted Group Interventions
*Some students (at-risk)

*High efficiency

*Rapid response

80-90%

Universal Interventions
*All settings, all students
*Preventive, proactive

B.ivior
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@Instructional Decision Making

\ ALL
/ SOME

FEW
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All means all. 


Side view of IDM

_ Grade level | 4
Struggling expectation Accelerate

students students

BELL CURVE
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This slide depicts the importance of looking at both ends of the continuum and not just focus on those students who are struggling.


Main Elements

Curriculum
Instruction
Assessment

System
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These four “main elements” are essential within the IDM process. All four elements must be aligned and work efficiently together. 


(®

Curriculum

All students require curriculurmm
that is guaranteed, viable, rigorous,
and relevant.
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@ Curriculum

Guaranteed - taught in the way intended

Viable — content sequenced, paced, and
adequately addressed in time allowed

Rigorous- challenges all students
Relevant- connects students to real life
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@ Curriculum

“The IDM process begins with each
student having access to, as well as the
opportunity to demonstrate mastery of,
a guaranteed and viable curriculum

which demonstrates rigor and
relevance.”
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Without a good, sound curriculum, the foundation to instruction and achievement is missing and student achievement will suffer.


@ Curriculum

Quality Indicators
v’ Guaranteed
v'Viable

v’ Implemented with rigor and relevance
v Evidence based

v’ Sufficiently differentiated

v'Reviewed regularly
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@ Instruction

To meet the needs of all students,
/nstructional practices within the
general education setting should
include differentiation, appropriate
resources, supplemental and
intensive instruction, appropriate
pacing, and high expectations.
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@ Instruction

¢ students move from one cycle of
instruction to another as indicated by
the data

¢ performance is monitored.
e fluid and flexible process
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@ Instruction

Cycles of instruction
v Core

v'Supplemental ln‘u A
v Intensive o ‘ DA

T\
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Core instruction

e The district adopted
comprehensive curriculum

e Provided for all students

« Ongoing data collection
and analysis of data -

e Research based/evidence
based strategies

» Positive learning
environment
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Iowa’s Instructional Decision Making Model begins with Core instruction that uses the guaranteed and viable curriculum that the district has adopted for use with all students.

Guaranteed means that all teachers are teaching from the adopted curriculum in the way the curriculum was intended to be taught.

Viable means that the curriculum has been empirically proven to improve student learning and that it incorporates scientifically research based learning strategies.

Instructional decisions are based on an analysis of data.

 Core instruction is all that is necessary for most students, most of the time - but there are some students who need more repetition, more frequent feedback, more intensive support, or a different approach or enhancement to reach their full potential.


Supplemental instruction

Supplemental

Instruction that is available
for highly proficient or
struggling learners.

Provided to smaller groups of
students with similar needs

Research based/evidence
based strategies and a
positive learning environment

Targeted instruction that
extends the core and provides
more intensity, immediacy of
feedback, and consistency of
support In identified area

Continuous data analysis
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Student who are not making the expected progress are provided supplemental instruction.

The students move into and out of supplemental instruction based on individual needs as demonstrated by data.  (Flexible Grouping)

Supplemental instruction is provided for small groups of students who currently have  similar needs.

The learning strategies chosen for students in supplemental instruction are also scientifically proven and research based.

It is important to remember that membership in these groups is flexible and movement in and out of the groups is fluid. The goal of supplemental instruction is to help students be successful within the core curriculum or to encourage more creative and/or advanced skills.

Even with supplemental instruction there will be those who need more intense or more challenging instruction.






Intensive instruction

Instruction that is available
for very highly proficient or
struggling learners

Provided to individuals or
small groups of students with
similar needs

Research based/evidence
based strategies and a
positive learning environment

Provides more time, intensity,
practice and immediacy of
feedback than within the
supplemental cycle

Continual analysis of data
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Circles are getting smaller  reflects the number of students within this cycle being smaller

The students who are still not making the expected progress are provided Intensive Instruction.

Students move into and out of Intensive Instruction base on the individual needs as demonstrated by data.

Intensive instruction is often delivered to small groups of students who benefit from working together, although sometimes instruction is provided to an individual . (ELL) (TAG)

Again students in this cycle of instruction will receive scientifically based learning strategies (when available).

It is important to remember that intensive instruction is flexible. Movement in and out of this cycle will continue to be as fluid as possible based on the student’s performance data.


@ Assessment

Accurate reliable assessment data is
required to make good instructional
decisions.

pAS
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Presentation Notes
Assessment data that identifies (screens), monitors (formative assessment), and provides more information (diag. assessment).


@ Assessment

® assessment data are gathered on a
regular basis

® each student’s response to instruction
and curriculum is evaluated in order to
make informed instructional decisions

27



=
@ Use of Data to Make
Instructional Decisions

® Occurs at many levels:
— Individual
— Classroom
— Building
— District

28
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Regardless of your position within the educational scheme, data is needed to guide instructional decisions from the district level all the way to the individual level.


@ Assessment

Quality Indicators
v Screening
v Formative
v Diagnostic

AS



Screening

Includes a method of collecting data
for the purpose of identifying low and
high-performing students at risk for
not having their needs met.

= How is each student responding to
instruction?

= Is the instruction effective?

= Which students may need additional
assessments?

30
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The screening tool is

Technically adequate

Aligned to district curriculum

Aligned to district standards and benchmarks

Maximizes probability students’ needs are portrayed (Cut points are established to determine which students require additional supports.)
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Presenter
Presentation Notes
This is an example of the broad perspective screening data can provide. In this example, the majority of 4th grade students are not achieving established grade-level expectations. These results would suggest that the school needs to re-evaluate their core curriculum and instruction, as well as the alignment. This must be done prior to supplemental groups being determined.


Classroom 2 example
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Presentation Notes
This bar graph suggests that the majority of 4th graders are achieving at or above the grade level expectations. The group falling below the expectations would be considered for supplemental and/or intensive instruction. Likewise, the students achieving far above the others would also be students who may need to be considered for supplemental and/or intensive instruction. Either way, additional information needs to be gathered through record reviews and possibly diagnostic assessments. 


Diagnostic Assessment

Involves gathering information from multiple
sources to determine why the students are
not benefiting from core due to advanced or
deficit learning needs

= What are the specific concerns?

= What targeted instruction does the student
need?

33
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Diagnostic tools are

Connected to the Core Curriculum

Aligned to district curriculum

Aligned to district standards and benchmarks


Formative Assessments

S
se

"W

Frequent, ongoing data that
guides instruction

the student making progress compared to
f, peers and/or standard ?

nat instructional adjustments are needed?
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The formative assessment tools are

Technically adequate

Connected to Core Curriculum

Aligned to district curriculum

Aligned to district standards and benchmarks

Results lead to decision about continuing, discontinuing, and/or changing instruction and/or supports.


@ System

“All teaching and learning occurs within a
system. Characteristics of that system
can either enhance or detract from the

overall success of any eaucational
effort.”

35
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Leadership is vital to the success or failure of any effort within a system. Administrative leadership is as key to this effort as are teacher leadership teams and parent involvement. All of these components must be present in order for the system to function effectively.


@ System

Quality Indicators

e Administrator support and involvement
e Distributed leadership

e Professional Development

® Technical Assistance

¢ Parental Involvement

¢ Fvaluation

36



Alignment with other state
Initiatives
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This is the most common statement heard. Technically, you should already being doing this. Everything we do in education ties back to student achievement and by helping children where they are at, get to where they need to go. If you look closely at many Fed and State requirement, initiatives, and programs, the IDM process is already embedded within them. The following highlight the more “well known” efforts.


@ Prof. Development

“The fundamental tenet of the
professional development model is that
student need will drive decision
making, and student learning will form
the basis on which professional
development is judged.”

The Iowa Professional Development
Model, 2002
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The only objective way to know what student need is, is to look at reliable assessment data that is aligned to the curriculum, standards, and benchmarks of the district. This is the first place to start in making sound instructional decisions.


‘e

CSIP

Constant Conversation Questions

1.
2.

What do data tell us about our student
learning needs?

What do/will we do to meet student learning

n

. F

C

eeds?

ow do/will we know student learning has
nanged?

I_

ow will we evaluate our programs and

services to ensure improved student learning?
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Every school improvement plan and site visit centers around these four questions. Again, the importance of quality data is vital to making instructional decisions for the individual, classroom, grade level, school building, district, and state. 


(® SINA

“"When the audit and diagnosis phase is
completed and recognizes the need of the
building/district, the IDM model becomes an
important part of the design,
implementation and evaluation.”

-- Lou Howell
DE SINA Lead
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The audit and diagnosis phase of SINA require schools to closely scrutinize their assessment data. This data then becomes the foundation by which to develop systemic and instructional plans that are implemented and monitored over time. In other words, using the current data (that is aligned to curriculum and instruction) to plan and implement appropriate instruction while monitoring student progress.


=
@ Iowa Teaching Standards

#1 Enhance academic performance
#2 Content knowledge
#3 Planning and preparation

#4 Deliver instruction for multiple learning
needs

#5 Monitor student learning
#6 Classroom management
#7 Professional development
#8 District requirements

41
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The Iowa Teaching Standards adopted by the legislature in 2001 and by which all beginning and career teachers are evaluated require the components outlined in IDM. Providing appropriate instruction based on student needs along with monitoring student learning, are required.


@ Reading First / ECR

“The components of continuous staff
development, continuous assessment of
student performance and implementation,
and focus on instruction provide the
foundation for school improvement. Without
these three components in place, the
likelihood of making significant, positive,
sustainable changes in student achievement
is lessened.”

-- ECR document
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Where is IDM headed in Iowa?
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Where is IDM headed in Iowa?

e Fach AEA has a lead team and has
committed to move the IDM process
forward

e Not every AEA is at the same place

® Teachers (and pre-teachers) need to know
how to do this

44



Growth of IDM sites

2003-2004 2004-2005 2005-2006 2006-2007 2007-2008




Web site information

DE homepage: www.iowa.qov/educate

“Quick Links"” box

“A-Z Index” link

IDM link
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http://www.iowa.gov/educate

DM Document

Instructional Decision Making
(IDM)

Supplemental

Intensive

July 2007
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This 50 page document has been recently updated and goes into more detail regarding the guiding principles, quality indicators, and characteristics of the IDM process. It is intended to be used by person who have received initial training…like yourselves. Copies are available at and is available at your AEA. 


Questions and Discussion
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Contact info

Eric.Neessen@iowa.qov
515-281-0345

Cynthia.Knight@iowa.qov
515-281-5287
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